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Instruction for Use

	on line :
	What to do ?

	
1
	Replace country through the name of your country.

	
4-5
	Give two lists: one list for indigenous minority languages (IMLs); one list for immigrant languages (ILs). After each language, indicate the approximate number of speakers and, if any, the percentage of them who are “monolingual”. (Understand “monolingual” in the sense of: do not speak the majority language (or: do not speak at least one of the majority languages)).

(One of the problems: in fact, one should be able to distinguish between people who speak the language and people who only understand the language. If you have such data, and if you find it important to make this distinction, just make it !).

Use the data given by:

http://www.ethnologue.com/country_index.asp?place=Europe 

and other sources (official or not) you may access (see below, for line 15). In case of discrepancy, take “the middle way”. (For instance: according to the National Board of Statsistics: 23000; according to ethnologue: 30000; according to the X-philic Academy: 40000: take 31000.)

Indicate your sources !

Example:

IMLs : Romani (250 000, 10 % of them monolingual); Hungarian (233 000, 20% of them monolingual); French (20 000, no monolingual), Walser (1200, no monolingual)

Ils: Turkish (550 000, 20% monolingual); Albanese (35 000, monolingual: ?); Slovenian (3 100, no monolingual)

(Sources: Ethnologue and The National Bureau for Statistics (1999))

	
8
	Add up the speakers of all minority languages, and divide the sum through the number of inhabitants.

Example:

Sum of speakers of minority languages in the example above: 1 092 300. The country has 25 00000 Inhabitants. 1 092 300 / 25 000 000 x 100 = 4,37 % (well, let’s say: 4,40 % 

	
11
	If it is the case, mention any restriction concerning areas (territory, domains) for which a language is official. If you do not feel sure: http://www.ciemen.org/mercator/index-gb.htm under “Constitutions”!

	
13
	Consult:

http://conventions.coe.int/Treaty/EN/CadreListeTraites.htm (Treaty Number 148)

under: “Chart of signatures and ratifications” and answer like in the following examples:

· not signed

· signed 1998, not yet ratified

· signed 1998, ratified 1999, entry into force: 2000


	
15
	Please, read first articles 9, 10, 11, 12 and 13 of the European Charter for Regional or Minority Languages (same web access as above), in order to get a better understanding of what is meant by “use in public life” (other than in Education – Article 8 - which will be dealt with below). 

Give a short “condensed” answer, drawing on the (broad) categories used in these articles (in the following order: Administrative authorities and public services; Judicial domain; Economic and social life; Media; Cultural activities and facilities. 

Caution! :

· Do not describe what is done by Authorities (which is the perspective of the Charter), but give a picture of the use itself.

· Answer for both types of minority languages (IMLs and Ils) (although the Charter only deals with IMLs)

(Do not mention the possibility of having recourse to an interpreter before courts for people who do not understand the official language used. This provision is part of many international Declarations of Humans Rights and it  should be (theoretically) always the case !)

Possible sources of information:

http://www.smo.uhi.ac.uk/saoghal/mion-chanain/en/ 

http://www.riga.lv/minelres/ 

http://www.eblul.org/wow/
http://www.vada.nl/talenen.htm 

http://www.ciemen.org/mercator/index-gb.htm 

Example:

For two IMLs (Romani and Hungarian) regional and local authorities publish their documents in the minority languages, which can also be used in debates of regional and local assemblies, and – mostly – in the provision of public services. These possibilities apply only within the territories where the minority language is dominant. In the same territories and for the same languages, some written use is allowed in legal proceedings. 

On their own territory, all IMLs are commonly used at work place for oral communication between their users. This is also the case for everyday communication in shops (at least in the countryside). The possibility of being used for contracts of employment is restricted to Hungarian.

There are (private) radio stations broadcasting entirely in the minority language for Hungarian, Walser and Turkish, but no television channel (one television channel offer programmes in Hungarian: 3 hours per week). There is one newspaper in Hangarian and one in Turkish (both weekly). Romani and Hungarian have their own Academy and Cultural Centre, and one Theatre gives some plays in Hungarian. 

N.B.: Do not try to be exhaustive! Try to give pieces of information which can characterise the use of these languages.


	
17
	The relevant domains are probably restricted to economic life (for instance: use of English in companies, trade …), media and cultural products (place of products in a foreign language in radio, TV, cinema; subtitled or dubbed …).

Probably, you won’t find any specific source of information, excepted perhaps academic studies. You will mainly have to rely on common non-specialist knowledge of what is going on around you.

	
22-23
	(For language places, see the document called “explanations”)

Describe the situation at each level, in terms of “compulsory” and “optional” language places. (Do not take into account special or experimental schools! Describe the standard situation. This remark applies to the following items as well).

(The term “optional” can refer to various situations: 

· obligation to take one of various subjects among which there is a FL / possibility to take a FL, without any obligation to take one subject

· the school has / has not the obligation to offer an optional language.

Do not distinguish between these situations. In each case, we call it : “optional language place”)

(One possible source is : EURYDICE (2000) : Foreign Language Teaching in Schools in Europe (1999-2000) (Chapter 3.1) – also available in german.

(http://www.eurydice.org/Doc_intermediaires/analysis/en/frameset_analysis.html )
But I’m sure you don’t need it ! Todo na cabeça!)

	
25-26
	Give first the information level by level, than for all levels together.

Example: 

At primary level: English and German are present. At lower secondary level: English, German, and French. In vocational education: English, German and Spanish At higher secondary level: English, German, French, Russian and Hungarian.

Your answer: 

6 languages: English, German, French, Spanish, Russian and Hungarian.

	
28-29
	(For LFLs (less frequent languages), see the document called “explanations”)

In some school systems access to a LFL is impossible in vocational education, or even only possible at upper secondary level … This is of course important to know when you are interested in diversity and image of languages promoted by school !

In many countries, access to (some) LFLs depends on where pupils live, or even reserved for the best pupils (which means very often a restriction in terms of social origin). This is what we call “inequalities in access”. If this seems to you relevant for the situation in your country, mention it.

Example of answer:

LFL learning is possible at lower secondary (but only in some schools situated in the three biggest cities of the country) and upper secondary. German is often offered only to the best students.


	
31-32
	This is a very important indication!

Here you need data (number of pupils) for all sectors of pre-school, primary and secondary (lower, upper and vocational) education together! If these data are not available as such, try to calculate them, at least approximately. 

For each language, the question is: how many students of these sectors are learning it now? (or … two years ago!) We compare the number of pupils enrolled for the most frequently studied language (MFL) with the numbers studying the other languages (less frequent languages, LFLs). (Naturally, pupils studying more than one language may appear many times).

Example of answer:

(Data for 2000 – own reconstruction based on official statistics of the Ministry for Education and Science)

MFL (English): 850 000 students 

LFLs: German: 88 000; French: 74000; Russian: 62000; Polish: 2000; Swedish: 350; Finnish: 300. Total: 226 650
LFLs / MFL =  226 650 / 850 000 = 0,27 = 27 %
(N.B: if there are no data concerning number of pupils, you can also work with the number of classes, although it is less precise.) 

	34-40
	Items e till h are aimed to reveal whether less favoured languages (LFL) are treated less well than the most frequent language (MFL) or not (always: in pre-school, primary and secondary (lower, upper and vocational) education) 

If there is no real difference of treatment for one of these items, just ignore it !

	
34
	Give a general statement. We don’t need any details.

Example:

When students start learning a LFL, the amount of teaching hours tends to be higher than for the MFL (generally: four hours weekly during the first year). But it rapidly decreases and is regularly lower than for the MFL at upper secondary level (usually two hours instead of three hours for the MFL)

Not more !!!

	
36
	One of the reasons, why LFLs are not taken “seriously” by students (and their parents) is that they often do not play the same role than the MFL in examinations and for admission into the next class (or: into University, famous High schools …). If such differences exist in your country, describe them briefly.

	
38
	Have generally LFL-Teachers the same statute (in terms of being or not a civil sergeant, duration of contracts, even salaries …) and the same level/opportunities of training/education (initial and in service) than MFL-Teachers? If not describe briefly the differences.


	
40
	Apart from teacher education, other factors can play a role in the quality of teaching: teaching approaches (as a result of research and innovation – including the use of the language as a medium for teaching other subjects), teaching materials. 

Obviously, research and material development are more profitable for the most frequently taught languages and such differences are inevitable. If you think that the discrepancy is a real handicap to the teaching of LFL, mention it with one concrete example.

	
42-43
	In some countries, institutions outside school offer a complement for language teaching for students of the sectors above, which is taken by many of them. In that case, these institution can play a positive (or negative !) role for language diversity in education, depending on the languages students learn in these institutions.

This applies for instance to Spain (Escuelas Oficiales de Idiomas, depending from education authorities) and to Greece (private sector). If there is such a role in your country, mention it (if possible with an approximate percentage of students using this offer) and characterize this role with regard to diversity. 

	
44-47
	N.B.: some information can be found in the Eurydice study already mentioned, in its Chapter 1. :

EURYDICE (2000) : Foreign Language Teaching in Schools in Europe (1999-2000)– also available in german.

(http://www.eurydice.org/Doc_intermediaires/analysis/en/frameset_analysis.html )
You have to consider here all cases of use of an IL as a medium for teaching other subjects, without consideration of whether it is the only language of instruction of the school or one of two (or more !) in case of bilingual instruction.

When calculating the proportion it is better not to take into account ILs with less than 1500 speakers. 

Theoretically, if only some of all ILs in your country benefit from intruction in the language, those which do not do so should be the ones with the lowest number of members. Cases where numerically larger minorities receive less favourable treatment than smaller ones have to be considered as possible cases of inequality and should be mentioned.

Example (referring to the example for line 4-5):

(IMLs) used as languages of instruction: Hungarian and French. (Because we do not consider Walser, which has less than 1500 speakers)
Proportion 2/3

Altough Romani has much more speakers than French (233 000 / 20 000), it does not benefit from the status of language of instruction. This can hardly be explained by geographical dispersion (most Romani Speakers are settled in villages in the same region).

	
50-53
	You have to consider here all cases of teaching an IL as a school subject.

The same directives as above apply as for the calculation of the proportion and remarks about inequality.

Of course, for both indications, you have to take into account that an ILM with the status of languages of instruction may be absent of your list of ILs taught as subjects without real damage for diversity. 

Example:

If in our example above French is not taught as a subject and Walser is (which is a very good thing, because it is under the 1500 speakers limit), 

· you should calculate the proportion as following: 

taught as subject: Hungarian and Romani

languages to be taken into consideration: Hungarian (not French!)
Proportion : all languages (even one language with less than 1500 speakers: Walser)

· you shouldn’t mention the absence of teaching French as subject as a case of inequality

	
55-56
	(For “reference to all the potential beneficiaries”, see the document called “explanations”, Chapter 3, point 2)

As for the number of potential beneficiaries, we will generally have to be content with rough approximations made by ourselves, deduced from the total number of speakers.

This is a very tricky task: first, we have to estimate which proportion of these speakers are in the age concerned by the school sectors we are interested in (always the same 5 sectors). But we should perhaps also add those who do not speak the language, but who (or whose parents) would like to have the possibility of an instruction in this language since they feel very much bound to it because of cultural, affective or other attachments. (Methodological remark: This is not contradictory to the choice made in the document “explanations” between “potential beneficiaries” and people who express an “effective demand » as our point of reference for the calculation of the proportion. The proposal made here is to add to people speaking the language those who feel bound to their community, although they do not speak the language, and would like to use it at school (sorry for the complication).)
Please, give these proportions 

· first IL by IL, for all ILs benefiting from this kind of instruction;

· than globally, taking into account all ILs with more than 1500 speakers (in case of IL under 1500 with instruction in the language, include them also in the calculation).

as illustrated in the following example (always based on the same fictive situation):

Example:


	
	
	Number of pupils who benefit from instruction in the language
	Number of potential beneficiaries
	Proportion

(%)

	
	Hungarian
	
5 000
	
100 000
	5

	
	French
	
6 000
	
8 000
	75

	
	(Others with more than 1500 speakers)
	
0
	
100 000
	0

	
	TOTAL
	
11 000
	
208 000
	5,28

	
	(“Others” is here: Romani. You will see that I have generally taken 40% of all speakers in order to get the mumber of potential beneficiaries. You may make a different choice, according to what you know about the real situation you refer to.)

(I have copied this table into LanPolSheet, so that you can use it for your answer)

	
59-60
	Same kind of calculation:

example:

	
	
	Number of pupils who benefit from teaching of language as subject
	Number of potential beneficiaries
	Proportion

(%)

	
	Hungarian
	
10 000
	
100 000
	10

	
	Romani
	
3 000
	
100 000
	0,3

	
	Walser
	
300
	
400
	75

	
	(Others with more than 1500 speakers)
	
0
	
2000
	0

	
	TOTAL
	
13 300
	
202 400
	6,57

	

	In “Others” I do consider French, but only for the remaining 2000 potential beneficiaries (remember: from 8000 potential beneficiaries, 6000 already enjoy their instruction in French!)

	
63-64
	In the case of instruction in the IML, the indication of sectors - the equivalent of item c for foreign languages – should be completed by the proportion of subjects taught in the IML.

For the proportion of subject, we only need an approximation.

You can use the same table as I did for the example:

	IML used as medium for instruction:
	pre-school
	primary
	lower seondary
	upper secondary
	vocational education

	Hungarian
	60-100%
	60-100%
	40 %
	20%
	X

	French
	100%
	50%
	50%
	0%
	50%

	-
60-100%: from 60% to 100%, depending on schools

· X: I know that there is some teaching in the IML, but I do not know how much. 

· 0%: indication, that there is no teaching in the IML in that sector.

	
67-68
	We have not included an indicator for the weekly hours of teaching of indigenous minority languages as subjects, which seemed to be less important than in the case of foreign languages, where language skills have to be developed from scratch.

Again, you can use the same table as I did for the example:

	IML taught as subject:
	pre-school
	primary
	lower seondary
	upper secondary
	vocational education

	Hungarian
	
	X
	X
	X
	

	Romani
	
	
	X
	
	

	Walser
	
	
	X
	
	

	71-79
	As f, g and h in the case of foreign languages (see above) items D-D’, E and F are aimed to reveal whether indigenous minority languages (IMLs) are treated less well than other languages or not (always: in pre-school, primary and secondary (lower, upper and vocational) education) 

· in the case of IMLs used as means of instruction, the comparison will be with the official majority language (OML) 
;

· in the case of IMLs taught as subjects, the comparison will be with the most frequently taught foreign language.

In the case of D-D’, it seems relevant to use two different items for instruction in and teaching of the language. In the other cases, you should try to combine your information about the two uses into a single statement (if not possible, give two statements!).

The content of these items is the same as in the case of FL (f-h above).

If there is no real difference of treatment for one of these items, just ignore it !

	
81-83
	For the teaching in/of IML, developments are very often determined by the communities themselves rather than by the state (question about “initiative”).

In many cases, parents themselves have to finance schools or extra instruction in/of IML. 

Describe (very shortly) the situation in your country. If it depends on the different IMLs (inequality of treatment by the state), mention this too.

(Relevance of the question: if the state does not recognise / fulfil its responsibility concerning IMLs in education, this can be an important indication about the lack of interest of the majority of the population towards minorities.)

	
85
	(See the document “explanations”, chapter 3., point 3a)

Any situation in which pupils who are speakers of an IML have had no chance to access to the mastery of the official majority language before leaving school should of course be mentioned. The same applies if adult speakers of LMA who did not learn the OML during their school time do not find any state sustained opportunity to make up this loss. 

	
87-88
	(See the document “explanations”, chapter 3., point 3b)

Again, these three sectors are distinguished from the rest: Measures of this type applied to school pupils (which is rare, unless the language in question is the official language of another country, in which case it is covered in the section devoted to foreign languages – see “explanations”, chapter 2, “Types of languages”) may be considered to be very positive contributions to intercultural education.

If such an access is given to pupils in your country, mention it with some details (at which level? compulsory or optional? for which languages? …) 

	
from 91
	Instructions are the same for ILs as for IMLs.

Of course, in many cases, you will ask yourself whether it was really necessary to have an item, because … nothing exists ! But theoretically, the solutions that some countries have foreseen for IMLs could be used as well for ILs. 

Some items like “status and training of teachers” will for sure require longer and more complex answers than for IMLs.

One item – item γ) – had to be slightly changed, because in many cases a third “actor” appears – the country of origin, which tries to promote the teaching of its language(s) to immigrant children. 

In the case of ILs, it seems also interesting to know more about the duties of the host country as foreseen by law and official regulations (item added: η). Mention only the essential elements!

Her too, some information can be found in the Eurydice study already mentioned, in its Chapter 1. :

EURYDICE (2000) : Foreign Language Teaching in Schools in Europe (1999-2000) – also available in german.

(http://www.eurydice.org/Doc_intermediaires/analysis/en/frameset_analysis.html )

	

	Au revoir !  Michel


� The proportion of subjects should be better related not to the number of subjects themselves, but to the weekly hours of teaching. 


�	Reminder : IMLs may be official languages (at different levels). Therefore, we try to compare here IMLs (official or not), to the official majority language, this means: to the unique official language or to the one of the different official languages that is the one of the majority of people in the country.
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